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Theȱprofessionȱofȱteachingȱisȱuniqueȱbecauseȱofȱtheȱextentȱtoȱwhichȱaȱteacherȱbecomesȱinvolvedȱinȱ
theȱ livesȱ ofȱ theirȱ ȈclientsȈ.ȱTheȱ levelȱ ofȱ careȱ requiredȱ toȱ supportȱ studentsȱwellȱ canȱ beȱ intense,ȱ
confusing,ȱandȱoverwhelming.ȱRelationshipsȱcoȬevolveȱwithinȱanȱeverȬchangingȱprocessȱandȱcareȱ
isȱconsideredȱanȱessentialȱaspectȱofȱcomplexȱrelationshipsȱbetweenȱstudentsȱandȱteachers.ȱWhileȱweȱ
doȱhaveȱmanyȱstandardȱguidelinesȱtoȱhelpȱus,ȱsuchȱasȱcodesȱofȱethics,ȱrules,ȱandȱpolicies,ȱthisȱpaperȱ
examinesȱ theirȱ limitations.ȱ Theȱ ethicsȱ ofȱ careȱ requireȱ moreȱ thanȱ standardsȱ orȱ guidelines.ȱ Toȱ
mitigateȱ theseȱ limitations,ȱweȱ offerȱ aȱmoreȱ complexȱwayȱ ofȱ thinkingȱ asȱ aȱwayȱ toȱ navigateȱ theȱ
dynamicȱdisequilibriumȱofȱcaringȱrelationships.ȱInȱtheȱprocess,ȱweȱemphasizeȱtheȱneedȱforȱcaringȱ
teachersȱtoȱembraceȱtheirȱownȱvulnerability.ȱThisȱwayȱofȱthinkingȱprovidesȱusȱwithȱanȱecologicalȱ
ethicalȱapproachȱforȱengagingȱinȱprofessionalȱrelationshipsȱthatȱpromotesȱrespect,ȱsafety,ȱandȱselfȬ
worthȱforȱallȱinvolved.ȱ
ȱ

Introductionȱ
Teachingȱ canȱ beȱ describedȱ simply,ȱ inȱ aȱ generalȱ sense,ȱ andȱ itȱ oftenȱ isȱ byȱ
administrators,ȱunions,ȱandȱ inȱ jobȱpostings.ȱInȱpractice,ȱhowever,ȱaȱteacherȱ isȱaȱ jackȬofȬ
allȬtrades:ȱcounsellor,ȱconfidante,ȱfirstȱaidȱattendant,ȱaȱconnoisseurȱofȱmanyȱsubjects,ȱandȱ
mayȱtakeȱonȱaȱparentȬlikeȱroleȱinȱmanyȱcases.ȱAlthoughȱitȱmayȱnotȱbeȱinȱtheȱdescriptionȱ
inȱ theȱaforeȬmentionedȱ jobȱposting,ȱweȱexpectȱourselvesȱ toȱdoȱallȱ theseȱthings,ȱbecauseȱ
weȱhaveȱ inȱourȱ careȱ aȱ specialȱgroupȱofȱ clientsȱ Ȭȱ students.ȱTheyȱ areȱvulnerableȱyoungȱ
beingsȱ whoȱ haveȱ notȱ yetȱ fullyȱ developedȱ socially,ȱ emotionally,ȱ intellectually,ȱ orȱ
physically.ȱ Thatȱ isȱ whatȱ makesȱ educationȱ aȱ trulyȱ uniqueȱ profession.ȱ Teachersȱ areȱ
immersedȱ allȱ dayȱ inȱ theȱ livesȱ ofȱ theirȱ students,ȱ continuallyȱ gettingȱ toȱ knowȱ them,ȱ
keepingȱupȱwithȱchangesȱ inȱtheirȱ livesȱatȱschoolȱandȱatȱhome.ȱClearly,ȱteachersȱgreatlyȱ
affectȱstudents’ȱlives.ȱLikewise,ȱtheȱcareȱofȱstudentsȱpermeatesȱtheȱlivesȱofȱtheirȱteachers.ȱ
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TeachingȱisȱmoreȱthanȱaȱfullȬtimeȱjobȱinȱtheȱsenseȱthatȱourȱstudentsȱoccupyȱourȱthoughtsȱ
andȱactionsȱafterȱweȱleaveȱtheȱschoolȱatȱtheȱendȱofȱtheȱday.ȱMostȱteachersȱworkȱbeyondȱ
theȱ schoolȇsȱ timetable,ȱ thinkingȱ about,ȱ planningȱ for,ȱ andȱ empathizingȱ withȱ theirȱ
students.ȱTeachersȱcare.ȱ

Thisȱpaperȱ isȱaȱconceptualȱexplorationȱofȱtheȱnatureȱofȱcareȱ inȱteaching.ȱItȱ isȱbasedȱ
onȱ theȱ writingsȱ ofȱ prominentȱ authorsȱ inȱ theȱ fieldsȱ ofȱ humanȱ relations,ȱ ethics,ȱ andȱ
complexity.ȱWeȱalsoȱdrawȱonȱourȱownȱexperiencesȱasȱteachersȱandȱuniversityȱeducators,ȱ
andȱ theȱmanyȱdiscussionsȱ thatȱweȱhaveȱhadȱwithȱourȱcolleaguesȱonȱ theȱ topicȱofȱcaringȱ
teachers.ȱ Althoughȱ weȱ viewȱ thisȱ paperȱ asȱ conceptual,ȱ thereȱ isȱ aȱ complexȱ interplayȱ
betweenȱourȱ livedȱexperienceȱandȱourȱ conceptualȱ research.ȱTheȱ formerȱmotivatedȱourȱ
inquiryȱ intoȱ theȱ latter,ȱwhileȱ ourȱ practiceȱ isȱ enhancedȱ byȱ theȱ emergentȱ concepts.ȱWeȱ
believeȱ thisȱ addsȱ authenticityȱ toȱ ourȱ reportȱ hereȱ and,ȱ hopefully,ȱ someȱ practicalityȱ toȱ
thoseȱwhoȱwouldȱmakeȱapplicationȱtoȱtheirȱdailyȱpractice.ȱȱ

Weȱassertȱthatȱteachingȱandȱcaringȱareȱnotȱseparate.ȱTeachingȱisȱcaring.ȱWeȱcanȱnotȱ
properlyȱ teachȱwithoutȱ caring,ȱbutȱ thatȱ invitesȱuncertainty,ȱ confusion,ȱ andȱ selfȬdoubt.ȱ
Thereȱ isȱ noȱ scriptȱ toȱ guideȱ caringȱ teachersȱ andȱ weȱ willȱ regardȱ suchȱ attemptsȱwithȱ
suspicion.ȱThisȱpaperȱwillȱaddressȱ theȱ complexityȱofȱ careȱ inȱ teachingȱandȱweȱhopeȱ toȱ
provideȱ Ȭȱ notȱ solutionsȱ Ȭȱ butȱ aȱ newȱ clarityȱ ofȱ thinkingȱ whileȱ immersedȱ inȱ theȱ
disequilibriumȱthatȱaccompaniesȱtheȱnurturingȱofȱourȱstudents.ȱȱ

Theȱ strategyȱ forȱ thisȱ paperȱ isȱ toȱ summarizeȱ aȱ perspectiveȱ onȱ howȱ teachersȱ careȱ
basedȱonȱaȱvarietyȱofȱwritings.ȱWeȱwillȱidentifyȱtheȱlimitationsȱofȱstandardsȱandȱcodesȱofȱ
ethicsȱbasedȱonȱaȱcomplexȱwayȱofȱthinkingȱandȱuseȱthisȱviewȱinȱmitigatingȱchallengingȱ
practices.ȱWeȱwillȱprojectȱpotentialȱissuesȱofȱstressȱandȱvulnerabilityȱforȱteachersȱcaringȱ
holisticallyȱ andȱ spontaneously.ȱ Weȱ willȱ drawȱ onȱ theȱ workȱ ofȱ socialȱ psychologistsȱ
involvedȱinȱthisȱtopicȱandȱtemperȱitȱwithȱaȱcomplexȱwayȱofȱthinkingȱthatȱisȱsupportedȱbyȱ
currentȱresearchersȱandȱinspiredȱbyȱwritersȱfromȱtheȱpast.ȱ

TheȱLiteratureȱofȱCareȱ
Whenȱ theȱ topicȱ ofȱ careȱ inȱ educationȱ arises,ȱ theȱ nameȱ Nelȱ Noddingsȱ mightȱ beȱ
immediatelyȱassociated,ȱsinceȱherȱworkȱdominatesȱmuchȱofȱtheȱthinkingȱinȱthisȱarea.ȱWeȱ
believeȱthatȱherȱinfluenceȱhasȱhadȱaȱprofoundȱinfluenceȱonȱhowȱteachersȱmightȱcareȱforȱ
theirȱ students.ȱWeȱalsoȱbelieveȱ thatȱherȱwritingȱoftenȱapproachesȱ aȱ recognitionȱofȱ theȱ
complexityȱofȱcaringȱinȱactualȱpractice.ȱCareȱisȱnotȱmerelyȱcomplicated.ȱItȱemergesȱfromȱ
unpredictableȱinterconnectedȱrelations.ȱȱ

Lynnȱ Owensȱ andȱ Catherineȱ Ennisȱ wroteȱ Theȱ Ethicȱ ofȱ Careȱ inȱ Teaching:ȱ Anȱ
Overviewȱ ofȱ Supportiveȱ Literatureȱ inȱ 2005.ȱ Itȱ isȱ aȱ comprehensiveȱ reviewȱ ofȱ theȱ
contributionsȱofȱmanyȱresearchersȱandȱwriters,ȱincludingȱNoddings,ȱinȱsupportȱofȱcareȱinȱ
education.ȱWhileȱ citingȱoverwhelmingȱ supportȱofȱNoddingsȱefforts,ȱOwensȱandȱEnnisȱ
alsoȱaddressȱsomeȱshortcomingsȱandȱaȱcriticalȱlimitationȱthatȱthisȱpaperȱwillȱexamineȱinȱ
depthȱwithȱtheȱaidȱofȱaȱcomplexȱview.ȱ
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Whileȱ manyȱ teachersȱ sayȱ theyȱ careȱ aboutȱ studentsȱ …ȱ withoutȱ aȱ trueȱ
understandingȱofȱwhatȱthisȱreallyȱmeans,ȱteachersȱmayȱbecomeȱoverwhelmedȱbyȱ
theȱrealitiesȱofȱcare.ȱ(Owensȱ&ȱEnnis,ȱ2005,ȱp.ȱ392)ȱ

Theȱ italicsȱ areȱ oursȱ andȱ areȱ meantȱ toȱ emphasizeȱ firstlyȱ thatȱ aȱ universalȱ truthȱ ofȱ
understandingȱtheȱnatureȱofȱcareȱinȱspecificȱcasesȱmayȱbeȱunattainable.ȱSecondly,ȱifȱtheȱ
complexityȱ ofȱ caringȱ forȱ studentsȱ isȱ leftȱ unexamined,ȱ itȱ canȱ beȱ overwhelmingȱ andȱ
extremelyȱ stressful,ȱ sometimesȱ toȱ theȱpointȱofȱdebilitation.ȱWeȱwillȱpointȱ toȱ instancesȱ
whereȱ Noddingsȱ wouldȱ appearȱ toȱ sympathizeȱ withȱ theseȱ cautionsȱ butȱ neverȱ reallyȱ
addressesȱthemȱinȱfull.ȱWeȱwillȱfirstȱsituateȱNoddingsȱinȱtheȱrelatedȱliteratureȱandȱthenȱ
useȱherȱgroundingȱtoȱextendȱunderstandingȱthroughȱaȱcomplexȱperspective.ȱ

Owensȱ andȱ Ennisȱ citeȱ anȱ extensiveȱ bodyȱ ofȱ researchȱ inȱ theȱ 1990ȇsȱ byȱ manyȱ
researchers.ȱ Theyȱ reportȱ aȱ diversityȱ ofȱ terminologyȱ acrossȱ disciplinesȱ inȱ researchersȇȱ
attemptsȱtoȱcategorizeȱcare.ȱTarlowȱ(1996),ȱforȱexample,ȱdevelopedȱeightȱcharacteristicsȱ
describingȱ theȱphasesȱofȱ theȱ caringȱprocess.ȱMercadoȱ (1993),ȱusedȱ collaborativeȱactionȱ
researchȱtoȱdescribeȱfourȱthemesȱthatȱareȱtypicalȱofȱcaring.ȱTheseȱauthorsȱofferȱaȱgeneral,ȱ
wideȱrangingȱsupportȱofȱNoddingsȇȱtheoreticalȱframeworkȱofȱtheȱethicȱofȱcare,ȱbut,ȱlikeȱ
ourselves,ȱ theyȱ seekȱ toȱ extendȱ thisȱ thinkingȱ andȱ toȱ narrowȱ theȱ focusȱ toȱ enableȱ
understandingsȱofȱcareȱ inȱmoreȱspecificȱ instances.ȱHowever,ȱasȱdescribedȱabove,ȱ theseȱ
authorsȱtendȱtoȱreduceȱtheȱcomplexityȱofȱcareȱinȱrealȱpracticeȱbyȱconstructingȱcategories,ȱ
characteristics,ȱandȱthemes.ȱTheȱoverlappingȱdiversityȱofȱtheseȱconstructionsȱshowȱthatȱ
noȱoneȱmodelȱcanȱprovideȱaȱcompleteȱandȱdefinitiveȱanswerȱtoȱhowȱtoȱcareȱinȱeveryȱcase.ȱ

Weȱintendȱtoȱhighlightȱtheȱlimitationsȱofȱcategoricalȱthinkingȱaroundȱsuchȱaȱhumanȱ
andȱdynamicȱconcept,ȱespeciallyȱwhenȱitȱcomesȱtoȱtheȱapplicationȱofȱcategoricalȱthinkingȱ
inȱ formulatingȱcodesȱofȱconductȱandȱethicalȱstandards.ȱRatherȱweȱwillȱ takeȱaȱcomplexȱ
approachȱ andȱ embraceȱ theȱ wholeȱ ofȱ theȱ conceptȱ ofȱ careȱ inȱ practiceȱ withȱ allȱ ofȱ itsȱ
interconnections,ȱdiverseȱmanifestations,ȱandȱtheȱattendantȱdisequilibriumȱthatȱwillȱariseȱ
fromȱsuchȱaȱview.ȱȱ

NelȱNoddingsȱoffersȱaȱdefinitionȱofȱcareȱthatȱprovidesȱaȱstartingȱpointȱforȱthisȱpaper:ȱ
relationalȱcare,ȱthatȱ is,ȱ inȱ itsȱsimplestȱform,ȱ“aȱconnectionȱbetweenȱtwoȱhumanȱbeings”ȱ
(2005,ȱp.15).ȱFromȱhereȱweȱwillȱbeginȱtoȱexamineȱtheȱcomplexitiesȱthatȱmightȱariseȱfromȱ
theȱpracticeȱofȱcare.ȱ

Theȱdesireȱtoȱbeȱcaredȱforȱisȱalmostȱcertainlyȱaȱuniversalȱhumanȱcharacteristic....ȱ
Inȱschools,ȱallȱkidsȱwantȱ toȱbeȱcaredȱ forȱ inȱ thisȱsense.ȱTheyȱdoȱnotȱwantȱ toȱbeȱ
treatedȱ“likeȱnumbers,”ȱbyȱrecipeȱ Ȭȱnoȱmatterȱhowȱsweetȱ theȱrecipeȱmayȱbeȱforȱ
someȱconsumers.ȱWhenȱweȱunderstandȱthatȱeveryoneȱwantsȱtoȱbeȱcaredȱforȱandȱ
thatȱ thereȱ isȱ noȱ recipeȱ forȱ caring,ȱ weȱ seeȱ howȱ importantȱ engrossmentȱ (orȱ
attention)ȱ is...ȱ Caringȱ isȱ aȱ wayȱ ofȱ beingȱ inȱ relation,ȱ notȱ aȱ setȱ ofȱ specificȱ
behaviours.ȱ(Noddings,ȱ2005,ȱp.ȱ17)ȱ

Noddings’ȱ characterizationȱ ofȱ careȱ highlightsȱ theȱ issueȱ ofȱ connection.ȱ Itȱ isȱ thisȱ veryȱ
conceptȱofȱhumanȱconnectionȱȬȱrelationalȱcareȱȬȱthatȱsetsȱoutstandingȱteachersȱapartȱfromȱ
theirȱcolleagues.ȱManyȱauthorsȱhaveȱexaminedȱtheȱissueȱofȱwhatȱcharacteristicsȱareȱmostȱ
valuedȱinȱteachers.ȱTheyȱhaveȱfoundȱthatȱvaluedȱteachersȱareȱthoseȱwhoȱhaveȱdiscoveredȱ



TheȱComplexityȱofȱCareȱ

 8

aȱwayȱ toȱdemonstrateȱcareȱ (Murphy,ȱDelli,ȱ&ȱEdwards,ȱ2004;ȱPolk,ȱ2006;ȱFarrȬDarling,ȱ
Erickson,ȱ&ȱClarke,ȱ2007).ȱ

Theȱideaȱofȱinterconnectionȱamongȱpeopleȱsuggestsȱcomplexity.ȱComplexity,ȱinȱthisȱ
sense,ȱisȱmuchȱmoreȱthanȱsomethingȱthatȱisȱmerelyȱhighlyȱcomplicated.ȱAsȱweȱshallȱsee,ȱ
itȱisȱinteractive,ȱdynamic,ȱemergent,ȱandȱusuallyȱunpredictable.ȱWithȱrelationships,ȱthereȱ
isȱnoȱformulaȱthatȱcouldȱbeȱpredictiveȱorȱencompassing.ȱWhileȱitȱwouldȱbeȱconvenientȱtoȱ
developȱ aȱ recipeȱ forȱ careȱ andȱ toȱ defineȱ theȱ exactȱ boundariesȱ andȱ limits,ȱ ourȱ
understandingȱ ofȱ complexityȱ tellsȱ usȱ thatȱ itȱ seemsȱ extremelyȱ challengingȱ toȱ doȱ soȱ
satisfactorilyȱforȱallȱinvolved.ȱ

The Limitations of Modern Science 

Weȱ liveȱ inȱ aȱ ȈreductionistȈȱ society.ȱ Theȱ modernistȱ viewȱ tendsȱ toȱ categorize,ȱ label,ȱ
delineate,ȱandȱstandardizeȱmanyȱaspectsȱofȱourȱlives.ȱInȱschool,ȱweȱdifferentiateȱamongȱ
grades,ȱmarks,ȱclassrooms,ȱabilities,ȱdisabilityȱtypes,ȱbehaviors,ȱandȱgender.ȱWeȱdoȱthisȱ
becauseȱtheȱworldȱ isȱsoȱcomplexȱthatȱweȱcannotȱunderstandȱ itȱasȱ is.ȱThereȱ isȱaȱneedȱtoȱ
reduceȱ theȱ complexityȱ byȱ constructingȱ subȬthemesȱ thatȱ areȱ smallerȱ andȱ easierȱ toȱ
understand.ȱForȱ theȱmostȱpart,ȱ thisȱworksȱwellȱandȱweȱhaveȱmadeȱamazingȱadvancesȱ
becauseȱofȱourȱabilityȱtoȱframeȱcertainȱelementsȱofȱtheȱcomplexityȱweȱ liveȱwithȱandȱsetȱ
thoseȱelementsȱapartȱsoȱweȱcanȱexamineȱthemȱoutsideȱofȱallȱtheȱchaoticȱinterconnections.ȱ

Iȱdoȱnotȱwishȱtoȱsuggestȱthatȱtheȱdichotomiesȱthatȱweȱconstructȱandȱthroughȱwhichȱweȱ
makeȱsenseȱofȱtheȱworldȱareȱunhelpful,ȱbutȱthatȱtheyȱshouldȱnotȱbeȱregardedȱasȱabsolute.ȱ
...ȱIȱinvokeȱtheȱpragmatistȱmeasureȱofȱtruthȱandȱargueȱthatȱsuchȱconstructionsȱareȱvalidȱ
insofarȱasȱtheyȱareȱuseful.ȱ(Davis,ȱ1996,ȱp.ȱ2)ȱ

Indeedȱ reductionismȱ isȱ unavoidable.ȱ Theȱ scientificȱ methodȱ generallyȱ assumesȱ aȱ
reductionistȱapproach.ȱInȱtheȱlastȱthreeȱcenturiesȱourȱsocietyȱhasȱmadeȱastoundingȱgainsȱ
inȱ medicine,ȱ transportation,ȱ communications,ȱ weaponry,ȱ individualȱ comforts,ȱ andȱ
freedoms.ȱ Someȱ ofȱ theȱ issuesȱweȱ haveȱ notȱ succeededȱ soȱwellȱwithȱ areȱ theȱ disparityȱ
betweenȱ richȱ andȱ poor,ȱ massiveȱ starvingȱ populations,ȱ westernȱ apathy,ȱ terrorism,ȱ
pollution,ȱandȱweaponryȱ thatȱmayȱdestroyȱusȱall.ȱWeȱ suggestȱ thatȱ theseȱareȱbasedȱonȱ
falseȱdichotomiesȱ Ȭȱ theȱ us/themȱ vision,ȱ theȱ blackȱ andȱwhiteȱ Ȭȱ allȱ thoseȱmanufacturedȱ
binaryȱconceptsȱthatȱareȱnotȱrootedȱinȱaȱnatural,ȱinterconnectedȱvisionȱofȱtheȱworldȱasȱaȱ
whole.ȱ

Weȱ canȱ askȱ ourselves,ȱ “Areȱweȱ objectiveȱ scientists,ȱ analyzingȱ ourȱ students,ȱ ourȱ
class,ȱandȱourȱschool,ȱtoȱmatchȱagainstȱstandardȱstudentȱachievementȱandȱstandardizedȱ
teachingȱpractice”ȱorȱ“Areȱweȱhumanȱbeingsȱinteractingȱinȱanȱauthenticȱwayȱtoȱengageȱ
inȱfluid,ȱchangeableȱrelationshipsȱwithȱstudents”?ȱȱ

Noticeȱ theȱ binaryȱ trapȱ invokedȱ byȱ theseȱ questions.ȱ Theseȱ twoȱ choicesȱ areȱ notȱ
separate.ȱWeȱ canȱ intertwineȱ bothȱ perspectivesȱ toȱ helpȱ usȱ inȱ ourȱ effortsȱ toȱ beȱ goodȱ
teachers.ȱAsȱDavisȱ (1996)ȱpointedȱoutȱ earlier,ȱ itȱdoesȱnotȱ reallyȱhaveȱ toȱbeȱoneȱorȱ theȱ
otherȱandȱmanyȱdifferentȱviewsȱcanȱbeȱuseful.ȱTheȱdistinctionȱweȱwantȱtoȱmakeȱ isȱthatȱ
withȱaȱcomplexȱwayȱofȱthinking,ȱtheȱnaturalȱtendencyȱtoȱbeȱimmersedȱinȱsocialȱsituationsȱ
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canȱ beȱ valuedȱ highly,ȱ regardlessȱ ofȱ ourȱ tendencyȱ toȱ breakȱ downȱ socialȱ eventsȱ orȱ
practicesȱintoȱisolatedȱpieces.ȱ

CareȱandȱComplexityȱ
Weȱtendȱtoȱforgetȱ itȱ isȱweȱthatȱmakeȱtheȱarbitraryȱdistinctions.ȱPeopleȱmakeȱcategories.ȱ
Natureȱdoesȱnot.ȱNatureȱcanȱbeȱconceivedȱofȱasȱcomplex.ȱSoȱwhileȱreductionismȱhelpsȱ
us,ȱ itȱ cannotȱ tellȱ theȱwholeȱ story.ȱTheȱ confusionȱbetweenȱourȱ constructedȱ reductionistȱ
viewȱ (regardlessȱ ofȱ howȱ complicatedȱ itȱ is)ȱ andȱ naturalȱ complexityȱ canȱ leadȱ toȱ
unfortunateȱmisunderstandingsȱaboutȱhowȱinterconnectedȱelementsȱinfluenceȱeachȱotherȱ
withinȱaȱcomplexȱwhole.ȱThisȱlackȱofȱaȱcriticalȱdistinctionȱmayȱleadȱtoȱinflexibilityȱwhenȱ
concerningȱ ourselvesȱwithȱ fluid,ȱ dynamicȱ systemsȱ likeȱ classroomsȱ andȱ students.ȱOurȱ
societyȱattendsȱaȱgreatȱdealȱtoȱlabelsȱandȱcategories.ȱLabelsȱoftenȱcomeȱfromȱtheȱmedicalȱ
orȱscientificȱcommunityȱandȱcanȱbeȱtiedȱtoȱeconomicȱfactorsȱ(inȱthatȱtheyȱcanȱdetermineȱ
fundingȱpriorities).ȱBecauseȱofȱ this,ȱ theseȱ labelsȱ canȱ carryȱ suchȱauthorityȱ thatȱweȱmayȱ
wellȱ loseȱ ourȱ senseȱ ofȱwhoȱ eachȱ individualȱ reallyȱ isȱ andȱwhatȱ heȱ orȱ sheȱ isȱ actuallyȱ
capableȱofȱoutsideȱofȱtheȱspecificȱdesignationȱthatȱisȱusedȱtoȱidentifyȱtheȱstudent.ȱ

Inȱaȱtimeȱwhenȱteachersȱfeelȱalmostȱunbearableȱpressureȱtoȱstandardizeȱwhatȱweȱdo,ȱitȱisȱ
importantȱtoȱbeginȱwithȱtheȱconvictionȱthatȱweȱareȱnoȱlongerȱteachingȱifȱwhatȱweȱteachȱisȱ
moreȱimportantȱthanȱwhoȱweȱteachȱorȱhowȱweȱteach.ȱ(Tomlinson,ȱ2003,ȱp.ȱ10)ȱ

Basedȱ onȱTomlinsonȇsȱ assertion,ȱweȱwishȱ toȱ suggestȱ againȱ thatȱ aȱdistinctionȱ thatȱ setsȱ
apartȱexcellentȱteachersȱisȱcare.ȱExcellentȱteachersȱgetȱtoȱknowȱindividualsȱbeyondȱlabelsȱ
andȱrecognizeȱallȱthatȱliesȱoutsideȱparticularȱcategoriesȱasȱalsoȱbeingȱessential,ȱconnectedȱ
(ratherȱthanȱdiscrete)ȱaspectsȱofȱstudents.ȱWeȱneverȱknowȱeverythingȱaboutȱindividualsȱ
sinceȱ theyȱ areȱ complex,ȱwithȱ invisibleȱ internalȱ interactionsȱ asȱwellȱ asȱ unpredictableȱ
externalȱinteractionsȱwithȱothers.ȱȱ

...ȱaȱlearnerȱisȱaȱcomplexȱunityȱthatȱisȱcapableȱofȱadaptingȱitselfȱtoȱtheȱsortsȱofȱnewȱandȱ
diverseȱ circumstancesȱ thatȱ anȱ activeȱ agentȱ isȱ likelyȱ toȱ encounterȱ inȱ aȱdynamicȱworld.ȱ
(DavisȱandȱSumara,ȱ2006,ȱp.14)ȱ

Withȱthisȱrealization,ȱteachersȱ(asȱlearnersȱthemselves)ȱareȱconstantlyȱexploringȱbothȱtheȱ
potentialȱandȱtheȱevolvingȱnatureȱofȱindividualȱstudents.ȱThisȱcanȱleadȱtoȱsurprisesȱthatȱ
canȱinspireȱrenewedȱandȱeffectiveȱwaysȱofȱinteractingȱwithȱindividuals.ȱDiscoveringȱnewȱ
interests,ȱ forȱ example,ȱ canȱ provideȱ aȱ vehicleȱ forȱ engagingȱ learningȱ opportunities.ȱ
Discoveringȱ fearsȱ orȱ dislikes,ȱ canȱ guideȱ usȱ inȱ removingȱ obstacles.ȱ Aȱ teacherȱ
demonstratingȱ careȱ gainsȱ insightȱ intoȱ thoseȱ complexȱ interactions.ȱDemonstratingȱ careȱ
meansȱthatȱtheȱteacherȱcanȱmaintainȱanȱopennessȱaboutȱstudents’ȱfeelings,ȱopinions,ȱandȱ
actionsȱȬȱandȱreserveȱjudgment.ȱ

Inȱ discussingȱ theȱ ethicsȱ ofȱ care,ȱ Noddingsȱ prefersȱ wordsȱ thatȱ suggestȱ theȱ
developmentȱ ofȱ strongȱ relationsȱ suchȱ asȱ Ȉ...responsesȱ andȱ responsibility,ȱ preservativeȱ
love,ȱ attention,ȱ attentiveȱ love,ȱ nurturance,ȱ needs,ȱ caretaking/careȬgiving,ȱ receptivity,ȱ
reciprocity...Ȉȱ(p.ȱ146).ȱClearlyȱthisȱlanguageȱsuggestsȱgoingȱbeyondȱtheȱsimpleȱprojectionȱ
ofȱethicalȱcodesȱofȱconduct.ȱNoddingsȇȱdistinctionȱinȱlanguageȱisȱhelpfulȱbutȱinȱextendingȱ
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herȱ logicȱ toȱ actualȱ practice,ȱ weȱ willȱ requireȱ moreȱ helpȱ inȱ uniqueȱ situationsȱ whenȱ
respondingȱinȱtheȱmoment.ȱ

Spontaneousȱresponsesȱinȱunexpectedȱsituationsȱcouldȱbeȱoverwhelmingȱifȱteachersȱ
lookȱ forȱ aȱ formulaȱ toȱ helpȱ themȱ achieveȱ excellence,ȱ givenȱ theȱ premiseȱ thatȱ complexȱ
systemsȱareȱimpossibleȱtoȱfullyȱpredictȱorȱcontrol.ȱTheyȱwillȱwantȱtoȱknowȱhowȱtoȱcare,ȱ
howȱmuchȱ toȱ care,ȱ andȱ howȱmuchȱ caringȱ isȱ tooȱmuchȱ forȱ eitherȱ theȱ teacherȱ orȱ theȱ
student.ȱTheyȱwillȱwantȱ toȱknowȱ theȱqualitiesȱ andȱ limitsȱ ofȱ careȱ inȱ aȱ teacherȬstudentȱ
relationship.ȱTheȱanswerȱ toȱ thisȱquestionȱwillȱbeȱdifferentȱ forȱeveryȱstudentȱandȱeveryȱ
teacher.ȱCareȱ looksȱdifferentȱdependingȱpersonality,ȱ style,ȱ lengthȱofȱ relationship,ȱpastȱ
experiences,ȱandȱanȱinfiniteȱnumberȱofȱotherȱconsiderations.ȱ

Aȱ complexȱwayȱofȱ thinkingȱ canȱprovideȱusȱwithȱ aȱwayȱ toȱ conceiveȱofȱ careȱ asȱanȱ
everȬevolvingȱprocessȱthatȱisȱconstantlyȱadaptingȱinȱeachȱuniqueȱsituation.ȱAtȱtheȱsameȱ
time,ȱweȱ canȱ considerȱ theȱ arbitrarilyȱ constructedȱ elementsȱ thatȱ areȱ reducedȱ fromȱ theȱ
whole,ȱwhileȱkeepingȱ inȱmindȱ thatȱ theyȱareȱallȱ connected,ȱ influencingȱeachȱotherȱ inȱaȱ
dynamicȱ way.ȱ Thisȱ wayȱ ofȱ thinkingȱ providesȱ usȱ withȱ aȱ lensȱ forȱ makingȱ senseȱ ofȱ
interconnectionsȱandȱinformsȱusȱinȱaȱgeneralȱwayȱofȱpossibleȱresponsesȱtoȱchangingȱandȱ
unexpectedȱsocialȱsituations.ȱ

Standards, Guidelines and Ethics 
Perhapsȱ expectedly,ȱ aspectsȱ ofȱ complexityȱ haveȱ beenȱ describedȱ byȱ aȱ multifaceted,ȱ
overlapping,ȱ interacting,ȱ dynamicȱ listingȱ ofȱ conceptsȱ attributedȱ toȱ aȱ complexȱwayȱ ofȱ
thinkingȱ (Weaver,ȱ 1948;ȱCapra,ȱ 1994;ȱDavisȱ&ȱ Sumara,ȱ 2004;ȱClarkeȱ&ȱCollins,ȱ 2007).ȱ
Hereȱ weȱ identify,ȱ define,ȱ andȱ applyȱ theȱ mostȱ suitableȱ ofȱ theseȱ conceptsȱ inȱ ourȱ
explorationȱ ofȱ theȱ ideaȱ ofȱ careȱ inȱ teaching.ȱ Theseȱ areȱ presentedȱ asȱ interwovenȱ
perspectivesȱratherȱthanȱcategories.ȱKeyȱwordsȱareȱhighlightedȱinȱitalics.ȱ

Allȱcomplexȱsystemsȱareȱ inȱaȱconstantȱstateȱofȱdisequilibrium.ȱThisȱdoesȱnotȱmeanȱ
theyȱareȱunstableȱbutȱ thatȱ theyȱareȱ inȱaȱcontinualȱprocessȱofȱevolution.ȱTheyȱareȱnotȱ inȱ
staticȱ balanceȱ (Prigogine.ȱ 1977).ȱ Productiveȱ caringȱ relationshipsȱ andȱ theirȱ attendantȱ
interactionsȱareȱalwaysȱinȱstableȱdisequilibrium.ȱȱ

Weȱmustȱbeȱcarefulȱnowȱtoȱnotȱconflateȱthisȱconceptionȱofȱdisequilibriumȱwithȱthatȱ
ofȱ JeanȱPiaget.ȱHeȱdescribedȱdevelopingȱknowledgeȱasȱ Ȉaȱprocessȱ leadingȱ fromȱcertainȱ
stagesȱ ofȱ equilibriumȱ toȱ others,ȱ qualitativelyȱ different,ȱ andȱ passingȱ throughȱmultipleȱ
‘nonȬbalances’ȱ andȱ reȬequilibrationsȱ (1977,ȱ 3).ȱReȬequilibrationsȱ referȱ toȱ resolutionsȱ ofȱ
disequilibrium,ȱthroughȱlearning,ȱbyȱbecomingȱnewlyȱadjustedȱstatesȱofȱequilibrium.ȱNoȱ
doubtȱthisȱisȱpartȱofȱtheȱlearningȱprocessȱthatȱweȱreferȱtoȱbelow.ȱHowever,ȱwhenȱweȱlookȱ
atȱ theȱ ongoingȱ natureȱ ofȱ relationsȱ beyondȱ specificȱ discomfortsȱ andȱ resolutions,ȱ inȱ
general,ȱ theyȱareȱ inȱaȱ constantȱ stateȱofȱ change.ȱStability,ȱ ratherȱ thanȱ resolution,ȱ isȱ theȱ
continuingȱ challengeȱ forȱ relationships.ȱ Forȱ thisȱ reasonȱweȱwillȱ drawȱ onȱ theȱworkȱ ofȱ
socialȱpsychologistsȱandȱresearchersȱlaterȱinȱthisȱdiscussion.ȱ

Whenȱweȱcare,ȱ thisȱ lackȱofȱpermanentȱresolutionȱandȱ theȱ focusȱonȱaȱneverȬendingȱ
processȱofȱgrowthȱ canȱbeȱquiteȱdisconcerting.ȱHowever,ȱdisequilibriumȱ isȱanȱ inherentȱ
partȱofȱcreativityȱandȱlearningȱ(Collins,ȱ2004,ȱp.ȱ9).ȱItȱcannotȱbeȱavoidedȱinȱrelationshipsȱ
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and,ȱrather,ȱmightȱevenȱbeȱembraced.ȱWhenȱweȱfeelȱtheȱdiscomfortȱofȱdisequilibrium,ȱweȱ
areȱ likelyȱ learning.ȱ Ȉ...aȱ learningȱ systemȱ isȱ anyȱ complexȱ formȱ thatȱ canȱ adaptȱ itselfȱ toȱ
changingȱcircumstancesȈȱ(Davisȱ&ȱSumara,ȱ2001,ȱp.ȱ88).ȱChangeȱ isȱnotȱalwaysȱpositive.ȱ
Inȱtheȱcaseȱofȱcaringȱrelationships,ȱchangeȱmeansȱweȱareȱlearningȱmoreȱaboutȱeachȱotherȱ
andȱgivesȱusȱ cluesȱasȱhowȱ toȱbeȱ togetherȱproductivelyȱbutȱ thereȱareȱnoȱguaranteesȱofȱ
success.ȱ

Allȱthisȱcomplexityȱkeepsȱpeopleȱonȱtheȱedgeȱofȱchaos.ȱItȱisȱimportantȱtoȱbeȱonȱthatȱedgeȱ
becauseȱ thatȱ isȱ whereȱ creativityȱ resides,ȱ butȱ anarchyȱ residesȱ thereȱ too.ȱ Therefore,ȱ
effectiveȱleadersȱtolerateȱenoughȱambiguityȱtoȱkeepȱtheȱcreativeȱjuicesȱflowing,ȱbutȱalongȱ
theȱway,ȱ...ȱtheyȱseekȱcoherence.ȱCoherenceȱmakingȱisȱaȱperennialȱpursuit.ȱLeadershipȱisȱ
difficultȱ inȱ aȱ cultureȱ ofȱ changeȱ becauseȱ disequilibriumȱ isȱ commonȱ (andȱ valuable,ȱ
providedȱthatȱpatternsȱofȱcoherenceȱcanȱbeȱfostered).ȱ(Fullan,ȱ2001,ȱp.ȱ6)ȱ

Relationshipsȱbecomeȱcohesiveȱbecauseȱofȱtheȱsharedȱvalues,ȱambitions,ȱandȱinterestsȱofȱ
theȱparticipants.ȱCommonalitiesȱ serveȱ toȱdrawȱpeopleȱ together.ȱ Inȱ termsȱofȱaȱcomplexȱ
view,ȱtheseȱareȱredundanciesȱtoȱmakeȱnoteȱofȱsinceȱtheyȱmotivateȱfurtherȱinteractionȱandȱ
development.ȱ However,ȱ relationshipsȱ alsoȱ growȱ becauseȱ ofȱ diversity.ȱ Diversityȱ ofȱ
viewpoints,ȱ styles,ȱ andȱ experiences,ȱ pushȱ theȱ relationshipȱ beyondȱ theȱ comfortȱ ofȱ
redundantȱ sharedȱ values.ȱ Forcingȱ participantsȱ toȱ considerȱ andȱ interactȱ withȱ newȱ
perspectivesȱ createsȱ disequilibrium,ȱ andȱ thereforeȱ createsȱ learningȱ aboutȱ theȱ
relationship.ȱȱ

Suchȱvariationȱisȱtheȱsourceȱofȱnovelȱresponses.ȱWhenȱaȱcomplexȱsystemȱisȱfacedȱwithȱaȱ
problem,ȱanȱadequateȱsolutionȱmightȱbeȱfoundȱinȱtheseȱpoolsȱofȱdiversity.ȱSuchȱdiversityȱ
isȱalwaysȱandȱalreadyȱpresentȱinȱaȱclassroomȱcollective.ȱHowever,ȱitȱisȱusefulȱonlyȱtoȱtheȱ
extentȱthatȱitȱcanȱbeȱappreciatedȱbyȱotherȱagentsȱinȱtheȱsystemȱȬȱwhichȱpointsȱtoȱaȱsecondȱ
keyȱcondition,ȱredundancy.ȱForȱaȱcomplexȱunityȱtoȱbeȱsustainable,ȱitsȱagentsȱmustȱhaveȱ
enoughȱinȱcommonȱgroundȱtoȱmaintainȱinteractionsȱandȱtoȱcompensateȱforȱoneȱanother’sȱ
lapses.ȱ(Davisȱ&ȱSumara,ȱ2006,ȱp.ȱ316)ȱ

Bothȱredundancyȱandȱdiversityȱareȱneededȱinȱaȱgrowingȱrelationship.ȱTheyȱareȱinȱeveryȱ
stableȱcomplexȱsystem.ȱ

Weȱ contendȱ thatȱ toȱ doȱ theȱ greatestȱ goodȱ weȱ mustȱ respondȱ uniquelyȱ andȱ toȱ
situationsȱ throughȱ ourȱ individualȱ relationshipsȱ andȱ thisȱ responseȱ cannotȱ beȱ fullyȱ
predictedȱbeforeȱtheȱsituationȱoccurs.ȱThisȱgoesȱbeyondȱtheȱwayȱthatȱstandardizedȱrulesȱ
areȱcapableȱofȱ functioning.ȱCertainlyȱstandardȱcriteriaȱcouldȱ fulfillȱ theȱ requirementȱ forȱ
sharedȱvalues,ȱevenȱ ifȱ theyȱareȱ imposedȱ inȱaȱtopȬdownȱmanner.ȱHowever,ȱweȱwillȱstillȱ
requireȱ theȱ abilityȱ toȱ beȱ divergentȱ inȱ ourȱ responsesȱ toȱ novelȱ situationsȱ ifȱ aȱ caringȱ
relationshipȱcanȱadaptȱandȱsurvive.ȱ

Asȱanȱexemplarȱofȱstandardsȱandȱcodes,ȱletȱusȱreferȱtoȱtheȱfirstȱofȱeightȱStandardsȱforȱ
theȱEducation,ȱCompetenceȱ&ȱProfessionalȱConductȱofȱEducatorsȱ inȱBritishȱColumbiaȱ
(2012):ȱ

Educatorsȱvalueȱandȱcareȱforȱallȱstudentsȱandȱactȱinȱtheirȱbestȱinterests.ȱȱ

Educatorsȱ areȱ responsibleȱ forȱ fosteringȱ theȱ emotional,ȱ esthetic,ȱ intellectual,ȱ physical,ȱ
socialȱandȱvocationalȱdevelopmentȱofȱstudents.ȱTheyȱareȱresponsibleȱ forȱ theȱemotionalȱ
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andȱ physicalȱ safetyȱ ofȱ students.ȱ Educatorsȱ treatȱ studentsȱ withȱ respectȱ andȱ dignity.ȱ
Educatorsȱrespectȱtheȱdiversityȱinȱtheirȱclassrooms,ȱschoolsȱandȱcommunities.ȱEducatorsȱ
haveȱ aȱ privilegedȱ positionȱ ofȱ powerȱ andȱ trust.ȱ Theyȱ respectȱ confidentialityȱ unlessȱ
disclosureȱisȱrequiredȱbyȱlaw.ȱEducatorsȱdoȱnotȱabuseȱorȱexploitȱstudentsȱorȱminorsȱforȱ
personal,ȱsexual,ȱideological,ȱmaterialȱorȱotherȱadvantage.ȱ(p.ȱ4)ȱ

Theȱaboveȱ isȱaȱstatementȱ thatȱweȱcanȱallȱendorseȱ ifȱweȱcareȱ forȱstudentsȱandȱ theȱotherȱ
sevenȱthatȱareȱnotȱlistedȱhereȱareȱsimilarlyȱuniversallyȱnonȬcontentious.ȱHowever,ȱthereȱ
isȱ dangerȱ inȱ anȱ overȬrelianceȱ onȱ extrinsicallyȱ based,ȱmandatedȱ standardsȱ ofȱ acceptedȱ
ethicalȱ behaviorȱ thatȱ couldȱ undermineȱ theirȱ veryȱ purpose.ȱ Inȱ referenceȱ toȱ theȱ aboveȱ
quoteȱ ourȱ generalȱ concernsȱ aboutȱ standardsȱ areȱ statedȱ belowȱ alongȱ withȱ specificȱ
questionsȱasȱtheyȱrelateȱtoȱthisȱparticularȱstandard.ȱ

• Theyȱcanȱbeȱbroadlyȱinterpreted.ȱWhoȱcanȱdisagreeȱwithȱtheȱaboveȱstandard?ȱ
• Theyȱareȱgeneralȱandȱmayȱnotȱbeȱeasilyȱappliedȱ inȱdiverseȱ situationsȱandȱ theirȱ

permutations.ȱHowȱcanȱtheȱaboveȱbeȱappliedȱ inȱanȱ individualȱcaseȱsinceȱ itȱdoesȱ
notȱtakeȱtheȱspecificȱindividualsȱorȱspecialȱcircumstancesȱintoȱaccount?ȱTeachersȱ
willȱstillȱhaveȱtoȱinterpretȱwhatȱtheȱspecificȱactionȱmustȱbe.ȱ

• Theyȱwillȱ enticeȱ someȱ toȱ relyȱ onȱ theȱ “letterȱ ofȱ theȱ law”ȱwhenȱ thereȱ areȱmoreȱ
subtleȱ issuesȱ thatȱneedȱ toȱbeȱaddressedȱasȱwell.ȱWithȱsuchȱgeneralȱ termsȱbeingȱ
easyȱ toȱ accountȱ for,ȱ howȱdoȱweȱ knowȱ ifȱweȱ haveȱdoneȱ theȱ bestȱweȱ canȱ forȱ aȱ
particularȱstudent?ȱAbuseȱcanȱbeȱveryȱsubtle.ȱHowȱcanȱweȱaccountȱforȱunspokenȱ
orȱhiddenȱemotionalȱhurt?ȱ

• Theyȱsuggestȱaȱdichotomyȱofȱchoice,ȱandȱthatȱallȱactionsȱeitherȱfollowȱtheȱrulesȱorȱ
doȱnot,ȱwhenȱinȱactualityȱthereȱisȱalwaysȱaȱshiftingȱgreyȱareaȱrequiringȱonȬgoingȱ
examination.ȱItȱisȱnotȱalwaysȱclearȱthatȱtheȱbestȱcareȱhasȱtakenȱplaceȱbecauseȱtheȱ
standardȱ isȱ purposelyȱ vagueȱ toȱ solicitȱ consensus.ȱHowȱ canȱweȱ knowȱ thatȱweȱ
haveȱ takenȱ theȱ bestȱ careȱ orȱ haveȱ evenȱ interpretedȱ theȱ standardȱ inȱ theȱmostȱ
appropriateȱway?ȱȱ

• Theyȱ areȱnotȱ enough.ȱRulesȱ byȱ themselvesȱ sendȱ theȱmessageȱ thatȱpunishmentȱ
itselfȱ isȱpreventative.ȱThereȱareȱenoughȱ jailȱcellsȱbeingȱcontinuouslyȱoccupiedȱtoȱ
suggestȱ thatȱpunishmentȱmayȱnotȱbeȱsufficient.ȱWhatȱareȱ theȱconsequencesȱandȱ
howȱdoȱweȱknowȱtheyȱwillȱbeȱeffective?ȱSomeȱ individuals,ȱasȱalludedȱtoȱabove,ȱ
doȱnotȱconsiderȱconsequencesȱinȱtheȱmomentȱofȱtransgression.ȱ

Ofȱcourseȱuniversal,ȱnonȬspecificȱstandardsȱareȱneededȱ inȱ teaching,ȱbut,ȱasȱstated,ȱ theyȱ
areȱ notȱ enough.ȱ Standardsȱ andȱ generalȱ rulesȱ haveȱ limitations.ȱ Theyȱ areȱ separatedȱ
responsesȱfromȱactualȱexperienceȱthatȱreduceȱtheȱcomplexityȱinȱsocialȱeventsȱinȱorderȱtoȱ
respondȱdecisively.ȱTheyȱdoȱnotȱconsiderȱuncertainty.ȱȱ

Ecological Ethics 
Itȱseemsȱthisȱdiscussionȱbegsȱforȱaȱdefinitionȱofȱethics,ȱandȱinȱaȱsimilarȱvein,ȱaȱdefinitionȱ
ofȱmorals.ȱInȱgeneral,ȱweȱunderstandȱbothȱtoȱbeȱsomeȱrecognitionȱofȱȈgoodȈ,ȱofȱbehaviorsȱ
thatȱbenefitȱothersȱand/orȱgeneralȱsociety.ȱIfȱaȱconceptionȱofȱethicsȱisȱtoȱaddressȱspecificȱ
practice,ȱ itȱwillȱ beȱ dependentȱ onȱ valuesȱwhich,ȱwhenȱ appliedȱ toȱ specificȱ situations,ȱ
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becomeȱ aȱ matterȱ ofȱ divergentȱ personalȱ perspectives.ȱ Weȱ despairȱ ofȱ aȱ universallyȱ
acceptedȱ definitionȱ ofȱ ethics,ȱ andȱmoreȱ so,ȱ ofȱ aȱ consensusȱ onȱ theȱ valuesȱ thatȱmightȱ
informȱethics.ȱThereforeȱweȱchooseȱaȱperspectiveȱthatȱweȱbelieveȱprovidesȱaȱpersuasiveȱ
frameworkȱtoȱsupportȱourȱthinkingȱaroundȱthisȱsubjectȱmatter:ȱ

Theȱ coreȱ ofȱ theȱ problemȱ ofȱ standardsȱmayȱ beȱ theirȱmaskingȱ ofȱ teachingȱ andȱ teacherȱ
educationȱasȱevaluativeȱmoralȱactivitiesȱthatȱshapeȱindividualsȱinȱparticularȱways.ȱThereȱ
isȱ littleȱ agreementȱ onȱwhatȱ shouldȱ beȱ theȱdirectionȱ ofȱ thatȱ shapingȱ andȱ theȱpotentialȱ
ethicalȱ andȱ politicalȱ debateȱ thatȱ surroundsȱ decisionsȱ aboutȱ educationalȱ practiceȱ isȱ
tremendous.ȱWhyȱthenȱtryȱtoȱstillȱtheȱdebate?ȱWhyȱnotȱengageȱstandardsȱdialogicallyȱasȱ
opportunitiesȱforȱfurtherȱreconsiderationȱandȱconversation.ȱ(Phelanȱetȱal.,ȱ2007,ȱp.ȱ245)?ȱ

Inȱ caringȱ relationships,ȱ weȱ tryȱ toȱ attendȱ toȱ everythingȱ Ȭȱmoods,ȱ needs,ȱ wants,ȱ andȱ
dangers.ȱWeȱdoȱthisȱbecauseȱweȱhaveȱaȱsenseȱthatȱallȱofȱtheseȱthingsȱareȱimportantȱtoȱtheȱ
wellȱbeingȱofȱ thoseȱcaredȱ for.ȱ Itȱ is,ȱofȱcourse,ȱanȱ impossibleȱ task;ȱ itȱmayȱbeȱ thatȱ smallȱ
thingsȱ areȱ veryȱ important.ȱ Thisȱ canȱ heightenȱ ourȱ senseȱ ofȱ care,ȱ responsibility,ȱ
thoughtfulness,ȱandȱthoroughness.ȱSinceȱeverythingȱisȱconnected,ȱitȱmeansȱthatȱweȱknowȱ
whatȱweȱ doȱwithȱ oneȱ personȱwillȱ affectȱ everyoneȱ elseȱ inȱ theȱ group.ȱAȱ simultaneousȱ
attentionȱ toȱ bothȱ individualsȱ andȱ theȱwholeȱ group,ȱ asȱwellȱ asȱ theȱ environmentȱ thatȱ
containsȱthem,ȱcanȱbeȱfosteredȱasȱweȱthinkȱinȱtermsȱofȱecology.ȱ

Davidȱ J.ȱ Flindersȱ (1992)ȱ tracesȱ variousȱ conceptionsȱ ofȱ ethicalȱ thought.ȱ Forȱ theȱ
purposeȱofȱ thisȱdiscussion,ȱaȱcomparisonȱofȱutilitarianȱandȱecologicalȱethicsȱprovidesȱaȱ
usefulȱ contrast.ȱUtilitarianȱethicsȱ isȱ theȱmostȱ familiarȱkindȱofȱethics.ȱForȱ instance,ȱ itȱ isȱ
commonlyȱ theȱ typeȱusedȱ inȱuniversityȱ ethicalȱ reviewȱ committees.ȱThisȱ typeȱofȱ ethicalȱ
thoughtȱisȱbasedȱonȱutility.ȱ“Anȱactionȱorȱdecisionȱisȱconsideredȱmoralȱifȱitȱproducesȱtheȱ
greatestȱ goodȱ forȱ theȱ greatestȱ number”ȱ (p.ȱ 102).ȱ Inȱ contrast,ȱ ecologicalȱ ethicsȱ isȱ aȱ
conceptionȱ ofȱ theȱ world,ȱ environments,ȱ orȱ communitiesȱ (includingȱ classrooms)ȱ asȱ
unifiedȱsystems.ȱ“Aȱchiefȱcharacteristicȱofȱallȱecologicalȱsystemsȱisȱthatȱnoȱpartȱisȱcapableȱ
ofȱ exercisingȱ unilateralȱ controlȱ overȱ theȱ entireȱ system”ȱ (p.ȱ 109).ȱMembersȱ ofȱ suchȱ aȱ
systemȱ areȱ concernedȱwithȱ language,ȱ relationships,ȱ andȱ ideasȱ inȱ aȱ holisticȱ regardȱ forȱ
theirȱ culture.ȱ Eachȱmember,ȱwhetherȱ teacherȱ orȱ student,ȱ isȱ anȱ integralȱ partȱ ofȱ aȱ coȬ
evolvingȱwhole.ȱAsȱsuch,ȱ itȱ isȱnotȱenoughȱ toȱmakeȱdiscreteȱ judgmentsȱofȱ theȱethicsȱofȱ
specificȱactionsȱorȱdecisions.ȱRather,ȱ thereȱ isȱanȱongoingȱprocessȱofȱnegotiatingȱpowerȱ
structuresȱtoȱmaximizeȱtheȱinclusionȱandȱoptimalȱcareȱofȱall.ȱ

...ȱasȱaȱprimaryȱteacher,ȱIȱrealizedȱthatȱeverydayȱweȱtakeȱethicalȱrisksȱwithȱchildren.ȱWeȱ
makeȱaȱconstantȱrenewalȱofȱourȱprofessionalȱandȱmoralȱpromiseȱtoȱdoȱourȱbestȱinȱregardȱ
toȱtheȱchildrenȱandȱourȱcolleagues.ȱ(Collins,ȱ2004)ȱ

Inȱadditionȱtoȱusingȱrulesȱandȱstandardsȱtoȱgiveȱusȱinformationȱandȱperspective,ȱteachersȱ
areȱ alsoȱ constantlyȱmonitoringȱ eachȱ relationshipȱ andȱ interaction.ȱWeȱ internalizeȱ ourȱ
ethics,ȱconstantlyȱcheckȱtheȱperspectivesȱofȱthoseȱweȱcareȱfor,ȱandȱreframeȱourȱown.ȱ

Conceivingȱaȱcaringȱrelationshipȱasȱfromȱaȱcomplexȱperspective,ȱweȱasȱteachersȱareȱ
eachȱ aȱ memberȱ ofȱ theȱ system,ȱ intrinsicallyȱ connected,ȱ affectedȱ byȱ it,ȱ andȱ weȱ canȱ
participateȱwithȱpassionȱtoȱinfluenceȱtheȱsystemȱȬȱbutȱweȱcannotȱcontrolȱit.ȱ
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Inȱtermsȱofȱcollectiveȱaction,ȱtheȱunderstandingsȱandȱ interpretationsȱthatȱareȱgeneratedȱ
cannotȱbeȱcompletelyȱpreȬstated,ȱbutȱmustȱbeȱallowedȱ toȱunfold.ȱControlȱofȱoutcomes,ȱ
thatȱ is,ȱmustȱ beȱ decentralized.ȱ Theyȱmustȱ toȱ someȱ extentȱ emergeȱ andȱ beȱ sustainedȱ
throughȱsharedȱprojects,ȱnotȱthroughȱprescribedȱ learningȱobjectives,ȱ linearȱactionȱplansȱ
orȱrigidȱmanagementȱstrategies.ȱ(Davisȱ&ȱSumara,ȱ2005,ȱp.ȱ459)ȱ

Relationshipsȱ respondȱ toȱ conversationsȱ (notȱ justȱ verbalȱ onesȱ (Collinsȱ&ȱ Ting,ȱ 2010)),ȱ
whichȱareȱunplannedȱexchangesȱofȱideas.ȱInteractionȱpatternsȱgrowȱinȱunexpectedȱways.ȱȱ

Inȱsuchȱinteractions,ȱoneȇsȱstructureȱisȱnecessarilyȱaffected,ȱalthoughȱnotȱalwaysȱvisibly,ȱ
andȱ heȱ orȱ sheȱ thusȱ emergesȱ aȱ Ȉdifferentȱ person.Ȉȱ Theȱ otherȱ personȱ involvedȱ inȱ theȱ
interactionȱisȱsimilarlyȱaffected,ȱandȱsoȱtheȱtwoȱȈcoȬemergeȈ.ȱ(Davis,ȱ1996,ȱp.10)ȱ

Inȱ complexȱ systems,ȱ theȱ interactionsȱ amongȱ elementsȱ createȱ somethingȱ new.ȱ Inȱ theȱ
exampleȱofȱaȱconversation,ȱtheȱinteractionȱofȱconversationalȱelementsȱ(wordsȱandȱideas)ȱ
producesȱ otherȱ concepts,ȱ plans,ȱ attitudes,ȱ andȱ perspectives.ȱ Theȱ interactionsȱ betweenȱ
teacherȱandȱstudentȱdetermineȱ theȱqualityȱofȱ thatȱrelationship.ȱInteractionsȱareȱnotȱ justȱ
verbalȱconversations,ȱhowever.ȱThereȱareȱmanyȱwaysȱthatȱweȱ interact.ȱSomeȱareȱsubtleȱ
andȱsomeȱareȱtacit.ȱWithȱchildren,ȱinteractionsȱareȱmuchȱmoreȱthanȱjustȱtalking.ȱȱ

Interactivityȱis,ȱtherefore,ȱtoȱbeȱencouraged,ȱmaximized,ȱandȱtailoredȱtoȱindividualȱstylesȱ
andȱneeds.ȱInȱthisȱway,ȱweȱcanȱsupportȱeachȱindividualȱinȱtheȱwayȱtheyȱneedȱandȱdesignȱ
learningȱ opportunitiesȱ accordingly.ȱ Appropriateȱ waysȱ ofȱ interactingȱ mustȱ beȱ
encouraged.ȱThisȱisȱnecessarilyȱanȱonȬgoingȱdynamicȱprocessȱwhereȱchildrenȱconstantlyȱ
developȱ effectiveȱ andȱ respectfulȱ skillsȱ andȱ practicesȱ forȱ communication.ȱ Theseȱ
interactionsȱ oftenȱ goȱ beyondȱ theȱ verbal.ȱ Physicalȱmovement,ȱ gestures,ȱ evenȱ bumps,ȱ
prods,ȱ andȱ pokesȱ oftenȱ supportȱ theȱ communicativeȱ intentȱ ofȱ students,ȱ especiallyȱ
consideringȱthatȱmanyȱhaveȱlimitedȱverbalȱskills.ȱ(Collinsȱ&ȱClarke,ȱ2008,ȱp.ȱ1008)ȱ

Aȱcaringȱattitudeȱwillȱpromoteȱaȱparticularȱkindȱofȱrelationship.ȱInȱturn,ȱwithȱcontinuedȱ
interaction,ȱ theȱ relationshipȱwillȱdetermineȱ theȱparticularȱ kindȱ ofȱ careȱ thatȱ isȱneeded.ȱ
Thisȱkindȱofȱfeedbackȱloopȱisȱhowȱecologicalȱethicsȱinformsȱus.ȱOurȱethicalȱstanceȱarisesȱ
throughȱourȱinteractionsȱratherȱthanȱsimplyȱpredeterminedȱbyȱoutsideȱstandardsȱofȱcare.ȱȱ

Teachersȱdo,ȱandȱshouldȱdo,ȱwhateverȱweȱcanȱandȱthenȱallowȱtheȱsituationȱtoȱunfoldȱ
withoutȱblamingȱourȱstudentsȱorȱourselves.ȱAȱrelationshipȱ isȱalwaysȱ inȱdisequilibrium,ȱ
alwaysȱunfolding.ȱWeȱcanȱcareȱunconditionally,ȱandȱsinceȱweȱareȱallȱconnectedȱwithinȱaȱ
relationalȱsystem,ȱitȱincludesȱcareȱofȱourselves.ȱWeȱrecognizeȱthatȱweȱareȱȈgoodȱenoughȈ.ȱ

Vulnerability: The Problem with Care 
Inȱourȱschools,ȱweȱnoteȱ theȱ increasingȱvalueȱofȱextrinsicȱmeasuresȱofȱ ȈbestȈ.ȱTheseȱareȱ
manifestȱ variouslyȱ byȱ grades,ȱ honorȱ rolls,ȱ andȱ ubiquitousȱ awardsȱ forȱ allȱ kindsȱ ofȱ
performance.ȱ Weȱ noticeȱ inȱ ourȱ ownȱ practiceȱ thatȱ perfectionismȱ amongȱ studentsȱ isȱ
becomingȱaȱdebilitatingȱproblemȱinȱaȱgrowingȱnumberȱofȱcases.ȱ

Muchȱ ofȱ thisȱmayȱ beȱ basedȱ onȱ theȱ oftenȱ quotedȱ butȱmisinterpretedȱ Darwinianȱ
phraseȱȈtheȱsurvivalȱofȱtheȱfittestȈ.ȱItȱturnsȱoutȱthatȱinȱbothȱbiologyȱandȱsociety,ȱwhatȱisȱ
bestȱ isȱ notȱ veryȱ clear.ȱ Inȱ socialȱ cases,ȱ itȱ isȱmoreȱ aȱmatterȱ ofȱ opinion.ȱ Biologistsȱ andȱ
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complexivistsȱ nowȱ contendȱ thatȱ beingȱ theȱ fittestȱ isȱ notȱ theȱ mostȱ salientȱ factorȱ inȱ
adaptationȱandȱsurvival.ȱ

Backȱ inȱ Darwin’sȱ day,ȱ aȱ contemporaryȱ ofȱ hisȱ inventedȱ aȱ “soundȱ bite”ȱ forȱ naturalȱ
selection:ȱ heȱ calledȱ itȱ “survivalȱ ofȱ theȱ fittest”,ȱ withȱ “fit”ȱ beingȱ bestȱ adaptedȱ Ȭȱ notȱ
necessarilyȱtheȱbiggestȱandȱstrongest.ȱCorrectlyȱunderstood,ȱthough,ȱnaturalȱselectionȱisȱ
survivalȱofȱtheȱfitȱenough.ȱ(Scott,ȱ2005,ȱp.ȱ37)ȱ

Diversityȱisȱaȱkeyȱtoȱgrowthȱandȱtheȱcontinuationȱofȱspeciesȱandȱsocialȱsystems.ȱItȱisȱnotȱ
aboutȱ theȱ survivalȱ ofȱ theȱ fittest.ȱ Rather,ȱ itȱ isȱ theȱ nonȬsurvivalȱ ofȱ theȱ nonȬfitȱ orȱ theȱ
ȈsurvivalȱofȱtheȱfitȱenoughȈ.ȱThereȱcanȱbeȱmanyȱwaysȱofȱbeingȱfit.ȱDiversity,ȱratherȱthanȱ
best,ȱprovidesȱcreativityȱandȱmultipleȱpathsȱofȱaction.ȱ

Inȱ mostȱ realȱ lifeȱ situations,ȱ theȱ bestȱ ethicalȱ practiceȱ isȱ notȱ alwaysȱ predictable.ȱ
Perhapsȱthinkingȱthingsȱthroughȱandȱindividualizingȱethicalȱresponsesȱisȱaȱusefulȱhabitȱ
toȱacquire.ȱ

Applyingȱ thisȱ ideaȱ toȱ individualȱ cognitionȱ andȱ toȱ collectiveȱ knowledgeȱ suggestsȱ thatȱ
learningȱ isȱnotȱaȱmatterȱofȱbeingȱ ideallyȱsuitedȱ toȱexternalȱconditions,ȱbutȱofȱbehavingȱ
satisfactorily.ȱ Itȱ isȱaȱnotȱaȱprocessȱofȱselectingȱ ȈcorrectȱactionsȈȱbutȱofȱdiscardingȱ thoseȱ
actionsȱthatȱdoȱnotȱwork.ȱ(Davis,ȱSumara,ȱ&ȱKieren,ȱ1996,ȱp.ȱ165)ȱ

Thisȱsuggestsȱthatȱcaringȱteachersȱallow,ȱforȱtheirȱownȱgood,ȱindividualȱapproachesȱforȱ
embracingȱ theirȱ imperfections.ȱTheyȱ canȱ learnȱ toȱ beȱ Ȉgoodȱ enoughȈȱ inȱ eachȱ situationȱ
ratherȱthanȱsomeȱundefinableȱuniversalȱbest.ȱ

Andȱ theȱ last,ȱwhichȱ Iȱ thinkȱ isȱ probablyȱ theȱmostȱ important,ȱ isȱ toȱ believeȱ thatȱweȇreȱ
enough.ȱBecauseȱwhenȱweȱworkȱfromȱaȱplaceȱIȱbelieveȱthatȱsays,ȱȈIȇmȱenough,Ȉȱthenȱweȱ
stopȱscreamingȱandȱstartȱlistening,ȱweȇreȱkinderȱandȱgentlerȱtoȱtheȱpeopleȱaroundȱus,ȱandȱ
weȇreȱkinderȱandȱgentlerȱtoȱourselves.ȱ(Brown,ȱ2010)ȱ

Theȱbasisȱofȱrelationalȱcareȱ liesȱ inȱ theȱconnectionȱbetweenȱteacherȱandȱstudent.ȱWeȱareȱ
remindedȱ againȱ ofȱ Capraȇsȱ Ȉcollectiveȱ mindȈ.ȱ Withoutȱ connection,ȱ theȱ relationshipȱ
wouldȱbeȱoneȱofȱacquaintanceȱasȱopposedȱtoȱaȱbond,ȱofȱinteractingȱinȱaȱsuperficialȱway,ȱ
asȱopposedȱtoȱaȱdeep,ȱpersonalȱmanner.ȱCare,ȱasȱcomplexȱasȱitȱmayȱbe,ȱcomesȱnaturallyȱ
toȱmost,ȱ butȱ it’sȱ notȱ thatȱ easy.ȱWhileȱ suchȱ connectionȱ isȱ beneficialȱ andȱ necessary,ȱ itȱ
createsȱ aȱ conundrumȱ forȱ teachers.ȱ Whatȱ makesȱ thisȱ bondȱ usefulȱ isȱ theȱ personalȱ
relationship,ȱbutȱbyȱdefinition,ȱtheȱrelationshipȱpermeatesȱintoȱteachers’ȱpersonalȱlives.ȱ

Thisȱpermeationȱ canȱ openȱ teachersȱupȱ toȱpotentialȱdiscomfort.ȱ Forȱmany,ȱ settingȱ
fluidȱȈboundariesȈȱwithoutȱbecomingȱcynicalȱorȱdistantȱisȱaȱdilemma.ȱOftenȱtheȱstudentsȱ
whoȱ requireȱmoreȱ teacherȱ attentionȱ areȱ thoseȱwhoȱ alsoȱ needȱ theȱ teacherȱ toȱ fulfillȱ aȱ
greaterȱnumberȱandȱvarietyȱofȱroles.ȱAsȱteachersȱattemptȱtoȱdoȱthisȱ(demonstrateȱcare),ȱ
theyȱ createȱ aȱ strongerȱ relationshipȱ withȱ theȱ student,ȱ creatingȱ moreȱ potentialȱ forȱ
discomfortȱforȱthemselves.ȱ

Oneȱofȱtheȱcausesȱofȱdisconnectionȱbetweenȱteacherȱandȱstudentȱcanȱbeȱfeelingsȱofȱ
vulnerability.ȱAccordingȱ toȱ Brownȱ (2010)ȱ aȱmechanismȱ forȱ copingȱwithȱ vulnerabilityȱ
mayȱbeȱtoȱdisconnectȱfromȱemotionalȱcommitment.ȱTheyȱwithdrawȱfromȱdiscomfortȱandȱ
(theȱpotentialȱfor)ȱpain,ȱtheyȱbuildȱprotection,ȱand/orȱnumbȱtheȱemotionsȱthatȱariseȱfromȱ
theseȱconnections.ȱItȱseemsȱanȱunfortunateȱpathȱsinceȱsoȱmanyȱofȱtheȱcomplexivistsȱcitedȱ
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inȱthisȱdiscussionȱsoȱfarȱ(Collinsȱ&ȱClarke,ȱ2008;ȱCapra,ȱ1982;ȱDavis,ȱ1996;ȱDavis,ȱKieren,ȱ
&ȱ Sumara,ȱ 1996;ȱ Donald,ȱ 2001;ȱ Goleman,ȱ 2006)ȱ speakȱ aboutȱ theȱ significanceȱ ofȱ
interconnectedness,ȱ interactivity,ȱ andȱ emergenceȱ thatȱ isȱ salientȱ inȱ theȱ survivalȱ ofȱ
complex,ȱadaptiveȱsystemsȱsuchȱasȱindividualȱandȱcollectiveȱhumanȱbeings.ȱ

Aȱrepeatedȱpointȱinȱthisȱdiscussionȱisȱthatȱsinceȱhumanȱrelationsȱareȱcomplexȱthereȱ
isȱ noȱ formulaȱ asȱ toȱ howȱ toȱ handleȱ anyȱ specificȱ situation.ȱ Thereȱ canȱ beȱ aȱmutualȱ coȬ
evolutionȱofȱaȱresponseȱtoȱtheȱ issue.ȱRatherȱthanȱwithdrawalȱandȱseparation,ȱ itȱmayȱbeȱ
thatȱtheȱconversationȱcouldȱcontinue.ȱ

Henceȱ ourȱ effortsȱ toȱunderstandȱ theȱworldȱ areȱperhapsȱ betterȱ thoughtȱ ofȱ inȱ termsȱ ofȱ
interpretingȱourȱownȱperceptionsȱandȱpatternsȱofȱactingȱwithinȱaȱdynamicȱcontextȱthanȱ
inȱtermsȱofȱcomingȱtoȱknowȱthatȱcontextȱasȱsomehowȱindependentȱofȱourȱparticipation.ȱ
(Davis,ȱ1996,ȱp.ȱ14)ȱ

Conclusion 
Theȱ precedingȱ discussionȱ hasȱ beenȱ anȱ affirmationȱ ofȱNoddingsȇȱ challengeȱ toȱ careȱ inȱ
schools.ȱ Itȱextendsȱherȱ ideaȱofȱ connectednessȱamongȱpeopleȱandȱhowȱ thatȱ complexityȱ
defiesȱ simpleȱ proceduresȱ andȱ solutions.ȱ Statedȱ explicitly,ȱ theȱ simpleȱ notionȱ ofȱ
connections,ȱ whenȱ appliedȱ toȱ humanȱ networks,ȱ invitesȱ complexity.ȱ Byȱ embracingȱ
complexityȱ weȱ haveȱ extendedȱ andȱ elucidatedȱ Noddingsȇȱ notionsȱ ofȱ careȱ whenȱ
consideredȱinȱrealȱlife,ȱȈorganicȈȱsituations.ȱ

Theȱchallengeȱofȱcaringȱwithinȱtheȱcomplexityȱofȱrealȱsocialȱsituationsȱisȱdemandingȱ
andȱcanȱbeȱoverwhelming.ȱStandardsȱandȱcodesȱofȱethicsȱcanȱbeȱhelpful,ȱbutȱteachingȱisȱ
interwovenȱwithȱ relationships.ȱ Relationshipsȱ areȱ dynamicȱ andȱ inȱ aȱ constantȱ stateȱ ofȱ
renewal.ȱ Forȱ aȱ teacherȱ toȱ careȱ enoughȱ andȱ appropriatelyȱ isȱ aȱ constantȱ negotiationȱ
withoutȱtheȱpredictabilityȱthatȱisȱseeminglyȱassumedȱinȱtheȱcaseȱofȱrulesȱandȱguidelines.ȱ

Toȱbeȱcaringȱandȱtoȱmodelȱcareȱisȱbasicȱtoȱbeingȱhumanȱandȱprovidesȱaȱfoundationȱ
forȱaȱstrongȱcohesiveȱsociety.ȱInȱorderȱtoȱsurviveȱtheȱcomplexitiesȱofȱcare,ȱbeyondȱwhatȱisȱ
publiclyȱ mandated,ȱ teachersȱ canȱ allowȱ themselvesȱ toȱ beȱ imperfect.ȱWeȱ canȱ forgiveȱ
ourselvesȱwhenȱweȱdoȱourȱbestȱandȱthereȱisȱstillȱnotȱanȱimmediateȱresolution.ȱ

Weȱcontendȱthatȱsuccessesȱinȱrelationshipsȱareȱemergentȱandȱunpredicted.ȱTheyȱareȱ
adaptiveȱforȱtheȱgrowthȱofȱaȱparticularȱrelationship.ȱCaringȱinȱteachingȱisȱnotȱlikeȱcuringȱ
inȱmedicineȱ thatȱbringsȱaȱhappyȱ resolution.ȱCareȱ inȱ teachingȱ sustainsȱ theȱgrowthȱofȱaȱ
complexȱ ongoingȱ relationshipȱ regardlessȱ ofȱ outcomes.ȱ Neitherȱ isȱ careȱ aȱ transaction.ȱ
Teachersȱdoȱnotȱnecessarilyȱ receiveȱcareȱ inȱreturn.ȱForȱgoodȱ teachers,ȱcareȱdoesȱnotȱ fitȱ
intoȱ theȱ conceptȱ ofȱ balanceȱ betweenȱ givingȱ andȱ taking,ȱ asȱ isȱ expectedȱ inȱ businessȱ
interactions.ȱȱ

Theȱ responseȱ ofȱ theȱ caredȬforȱ isȱ anȱ actȱ ofȱ reciprocity,ȱ butȱ itȱ isȱ notȱ theȱ contractualȱ
reciprocityȱ soȱ familiarȱ toȱusȱ inȱ traditionalȱWesternȱphilosophy.ȱTheȱ caredȱ forȱusuallyȱ
cannotȱdoȱ forȱ theȱ carerȱwhatȱ theȱ carerȱ canȱdoȱ forȱ theȱ caredȬfor,ȱnorȱmustȱheȱpromiseȱ
paymentȱofȱsomeȱkind.ȱTheȱactȱofȱrecognitionȱisȱitselfȱaȱformȱofȱreciprocityȱȬȱcompletingȱ
theȱ relationȱ andȱprovidingȱ confirmatoryȱ evidenceȱ thatȱ theȱ carerȱ isȱ onȱ theȱ rightȱ track.ȱ
(Noddings,ȱ2010,ȱp.ȱ392)ȱ
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ȱ
Inȱteaching,ȱweȱchallengeȱtheȱlimitationsȱofȱtheȱideaȱofȱbalance.ȱRatherȱthanȱsimpleȱrulesȱ
andȱanticipatedȱresolutions,ȱweȱembraceȱdisequilibriumȱasȱpartȱofȱgrowthȱandȱlearning.ȱ

Whenȱweȱdiscussȱ teachingȱandȱ teacherȬlearnerȱ relationshipsȱ inȱdepth,ȱweȱwillȱseeȱ thatȱ
teachersȱnotȱonlyȱhaveȱ toȱcreateȱcaringȱrelationsȱ inȱwhichȱ theyȱareȱ theȱcarers,ȱbutȱ thatȱ
theyȱ alsoȱhaveȱ aȱ responsibilityȱ toȱhelpȱ theirȱ studentsȱ toȱdevelopȱ theȱ capacityȱ toȱ care.ȱ
(Noddings,ȱ2005,ȱp.ȱ18)ȱ

Careȱmayȱnotȱbeȱpaidȱbackȱbutȱperhapsȱ forȱ theȱ studentsȱofȱcaringȱ teachers,ȱ itȱmayȱbeȱ
paidȱforward.ȱ
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